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3Commit to CTE Quality

1 ENSURE THAT CT



WORKFORCE DEVELOPMENT4

OFFER AUTHENTIC WORK-BASED 
LEARNING EXPERIENCES AS AN 
INTE GRAL COMPON
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increase the number of students attaining a 
postsecondary credential, promote postsecondary 
access and enrollment, help students accumulate 
postsecondary credit, encourage more students 
to complete high school, and promote students’ 
overall academic achievement.14  

ENSURE THAT CTE PROGRAMS ALLOW 
MULTIPLE OPPORTUNITIES, AT ALL 
EDUCATIONAL LEVELS, FOR STUDENTS 
TO EARN A CREDENTIAL.

Ninety-six percent of the high school sophomore 
class of 2002 had completed high school or an 
equivalency by 2012, but although 84 percent 
of this cohort had enrolled in some form of 
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PROMOTE PROCESSES THAT FACILITATE 
STATE AND LOCAL COMMUNITY 
INPUT INTO THE DEVELOPMENT 
OF CTE PROGRAMS TO REFLE CT A 
COMMUNITY’S NEEDS. 

As part of the Perkins Act, states and local 
communities are required to develop plans, after 
consulting various stakeholders, articulating how 
they will implement and improve CTE programs 
using federal funds. This process is a critical  
policy mechanism for oversight, but also has  
the potential to be something more meaningful  
and transformative. 

One possible strategy to achieve this is to develop 
“needs assessments”—a policy mechanism 
that was incorporated in the recently enacted 
Every Student Succeeds Act (ESSA). While both 
Perkins and ESSA require a state and local plan in 
exchange for federal funding, these often simply 
provide a high-level overview of strategies for CTE 
or K–12 implementation. By comparison, a needs 
assessment would formalize regular check-ins with 

stakeholders after the development of a plan to 
ensure that these strategies are successful and, 
when problems are identi�ed, new strategies can 
be developed to overcome them. Such a process 
supports continual improvement and re�nement of 
CTE programs to ensure student and stakeholder 
needs are e�ectively met on a rolling basis, allowing 
for adjustments and course corrections throughout 
the lifetime of a program.

This will empower states and localities to tailor 
programs in ways that ensure that their CTE 
programs re�ect the needs of diverse groups, 
including the employers who look to these programs 
for new talent and, most importantly, the students 
these programs serve, especially those populations 
traditionally underserved by CTE. Also, given 
the many stigmas still associated with CTE, such 
consultation could have the added bene�t of 
changing families’ historic perceptions of CTE, 
a�ording more students the opportunity to bene�t 
from these programs.
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STRENGTHEN THE CTE INSTRUCTOR 
PIPELINE AND BRING SUCCESSFUL 
INITIATIVES TO SCALE TO BROADEN 
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DEVELOP MEANINGFUL STATE 
ACCOUNTABILITY SYSTEMS THAT 
EMPHASIZE THE IMPORTANCE OF CTE 
OUTCOMES. 

The adage “what gets measured gets done” has 
undergirded the idea of accountability in education 
and workforce development policy for some time. 
Increasingly, the national dialogue on education 
and workforce development has begun to take this 
to heart. At a time when 
the federal role has to an 
extent been minimized 
in these policy areas, 
attention has begun to be 
paid to states where there 
is new �exibility to develop 
robust accountability 
systems that can promote 
a more coherent vision 
for their respective CTE 












